Pupil premium strategy statement — Beverley Manor

Nursery School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 87

Proportion (%) of pupil premium eligible pupils 10.3%

Academic year/years that our current pupil premium 2024 - 2027

strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published October 2025

Date on which it will be reviewed February 2026

Statement authorised by Claire White

Pupil premium lead Claire White, Rosie
Ashby

Governor / Trustee lead Melanie Clark

Funding overview

strategy plan covers

Detail Data

School name Beverley Manor Nursery
School

School term 2024-25 Aut Spr Sum

Number of pupils in school 96 105 118

Number of children potentially eligible for EYPP (3/4yr 98 114

olds)

Number of children eligible 12 14 14

Proportion (%) of pupil premium eligible pupils 12.5 14.2 12.3

Pupil premium funding allocation this academic year £1836 |£1714 £2520

Academic year/years that our current pupil premium 2024- 2025




School term 2025-26 Aut
Number of pupils in school 87

Number of children potentially eligible for EYPP (3/4yr 83

olds)

Number of children eligible 9
Proportion (%) of pupil premium eligible pupils 10.3%
Pupil premium funding allocation this academic year £2475
Academic year/years that our current pupil premium 2025- 2026

strategy plan covers




Part A: Pupil premium strategy plan

Statement of intent

At Beverley Manor Nursery School, we are committed to supporting children re-
ceiving Early Years Pupil Premium (EYPP) funding by addressing key challenges
and providing targeted interventions. Many children entering EYFS with EYPP
have underdeveloped language and communication skills, so we ensure they
thrive in a language-rich environment through storytelling, songs, and role play,
alongside individual and small group activities to build vocabulary and expressive
language. Staff will receive additional training to enhance their ability to support
language development in everyday learning.

To improve executive function skills, such as concentration and self-regulation,
we will offer structured activities like memory games and problem-solving tasks.
These activities, along with consistent routines and a trauma informed approach,
will help children develop focus and self-control.

Recognising that some children have limited access to wider life experiences, we
will provide enriching opportunities through visits to community spaces, as well
as in-school activities with visits from a range of inspirational occupations, emer-
gency services and community figures. This will broaden their understanding of
the world and boost their confidence, creativity and ambition.

We also prioritise outdoor play to develop physical skills, core strength, and emo-
tional regulation. By investing heavily into redesigning the outdoor area ensuring
regular access to outdoor learning environments including Forest School, we can

help children build motor skills through physical challenges and creative play.

To support parents, we will offer workshops, stay-and-play sessions, and regular
communication to involve families in their child’s learning journey. We will also
provide resources to share at home. This partnership will empower parents to sup-
port their children’s development at home.

In response to the cost of living crisis, we will connect families with local services
that provide additional support, facilitate access to the nursery's Eco and Ethical
pantry, and support parents by ensuring that nursery waterproof clothing is availa-
ble for outdoor play.

Through these efforts, we aim to ensure that children receiving EYPP have the
skills and support needed for future success in school and beyond.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Assessments and observations on entry indicate underdeveloped
expressive language skills and vocabulary gaps among many
disadvantaged pupils. Low communication and language skills can affect
all areas of the curriculum.

2 On entry observations and assessments indicate low executive function
skills.

3 Some children experience lack of opportunities to experience the wider
world.

4 Some children lack opportunities to experience extended periods of outdoor
play. This in turn leads to a lack of fine and gross motor skills, poor core
strength, and emotional dis-regulation.

5 Parenting - Some parental aspirations and experience are limited due to

COVID,
educational background and levels of need.

6 Cost of living crisis

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Increased outcomes in Communication
and Language to reduce the number of
‘word poor' children

Assessment outcomes in Communication
and Language increase. Children ob-
served using wider vocabulary influenced
by core texts and curriculum vocabulary.

The 'quiet child" will have their voice heard
and will engage in high quality interactions
with staff and other children

Increased attainment in PSED in particular
managing feelings and behaviour

Assessment outcomes in PSED
increase.

Children able to express their emotions
and exhibit executive function skills such
as their ability to focus and pay attention,
remember instructions and demonstrate
self-control




Children to have a greater equality of
experiences of the wider world

Increased outcomes across the
curriculum but particularly in
Communication and Language and
Understanding the World.

Ensure families are supported and needs
quickly identified. Support groups in place
(Ethical and Eco Pantry, Baby and
Toddler. Signposting to Children's Centre
and referrals to services.

Families with children eligible for EYPP
will have support networks and access to
early intervention.

Children access a wider range of outdoor
physical challenges, increasing in upper
body and core strength.

Increased outcomes in physical
development and pre-writing skillls.

Children will utilise executive functioning
skills to regulate their behaviour to achieve
a goal.

Increased working memory, cognitive
flexibility and Impulse control. This will
be evident in increased outcomes across
the curriculum but more notably in PSED
and Literacy

Improve attainment at end of FS1 ensuring
that Higher Able children eligible for the
grant achieve the higher standard in all
prime areas.

Children eligible for EYPP identified as
high ability make at least the same pro-
gress as ‘other’ children identified as high
ability.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ TBC

Activity Evidence that supports this Challenge
approach number(s)
addressed
Staff training to Systematic, skill-based approach that | 1, 2
introduce Launchpad | Will:
for Literacy




Regular staff meetings
to implement and
embed daily practice.

e improve outcomes in the Early
Years and beyond by creating
firm foundations and a broad
base of readiness, addressing
whole school attainment is-
sues from the ‘bottom-up.’

o identify and close specific skill
gaps with individuals and vul-
nerable groups, assessing,
tracking and quantifying the
process of closing the gap.

« identify speech, language and
other developmental needs as
soon as possible and to em-
bed specific skill-based inter-
vention into practice and
‘Quality First Teaching.’

e have a greater level of diag-
nostic capability, establishing
reasons and solutions to un-
derpin informed interventions
when literacy acquisition is
problematic.

1,2

Continued brain led,

Trauma Informed training

with Dr Kate Margerson

On-going CPD for
relational circle activities

Develop toolkit of
strategies and
resources to support
children in crisis

Research and use of
Thrive approach

Adapted teaching and
challenge to maximise
opportunities to impact
progress

Develop staff
knowledge of self-
efficacy and how to

High quality CPD - Dr Kate Margerson
training

Additional opportunities to apply trauma
informed practices across the
curriculum

Penny Tassoni / Bandura

Froebel Trust - Slow knowledge and the
unhurried child

1,2




develop the skill in
children

Auditing and
monitoring levels of
wellbeing and
involvement

Embedding the
teaching of behaviour
and emotions

Leuven Scales, ECERS & ITERS

EEF 2018 research Partnership based
on trust transparency and responsibility

School skills principles
and practice, early skills
with tools and
development off-site
learning and practitioner
confidence and
expertise and use of
new outdoor area

Staff training on Piaget - A schema is both the category 1,2
Schemas (James of knowledge as well as the process of

Tunnel) Environmental acquiring that knowledge

review and investment in

guality resources.

Staff CPD on Executive | Vygotsky 2
function and Karl Prioram 1973

Metacognition Russel Barkley

Staff CPD Forest 1,23, 4

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ TBC

Activity Evidence that supports this Challenge
approach number(s)

addressed

Introduction of Boromi | "Boromi are experts in the field of 1,2,3,5,6

Bags - Play Library.
Children will be able to
take home high quality
resources to share with
parents/carers to
develop key skills and
develop language.

creating playful ideas and innovative
products that will simplify the ways that
parents can play and interact with their
children to support their development.
Inspiring a playful mindset that feels
accessible and exciting"”




Save the Children

"Play is the work of childhood"
Piaget

Stay and play, baby and
toddler sessions,

Trips in to the local
community — road
safety, community
events and celebrations

'Practical Life'
interventions - using the
baking and woodwork
areas within the setting

Parent workshops

Practical life skills teach children how to
take care of themselves and their
environment. They also encourage
independence, fine motor and real life
self help skills. All of these skills are
important for all children to learn

1,3,4,56

1,3,4,56

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ TBC

Activity Evidence that supports this Challenge
approach number(s)
addressed

Explore the cultural "Some children arrive at an early years | 3,4,5,6

capital of our cohort
through developing
parent partnerships,
sharing home
knowledge through
TASC, Tapestry,
guestionnaire and social
media — using this
information to inform
our practise and
provision and
experiences

Sharing parent skills
and expertise —
gardening, singing,
sewing, languages, faith
and culture, sensory
experiences

setting with different experiences from
others, in their learning and play. What
a setting does, through EYFS
curriculum and interactions with
practitioners potentially makes all the
difference to children. It is the role of
the setting to help the children
experience the awe and wonder of the
world in which they live, through the
seven areas of learning”

OFSTED

Bordieu

Developing science concepts from an
early age is important as science is
everywhere (Tu, 2006) and early
science learning can harness young
children's natural curiosity and

8




Additional staff to
enable access to
enhanced provision

Additional experiences
— music, art, sculpture,
yoga and singing

Development of forest
school area onsite and
at Beverley High
School. Forest skills

motivation to learn about the world
around them (Henrichs & Leseman,
2014). Science can also build on young
children's developing interest and their
previous experience as it engages and
supports their learning and
development (French, 2004)

e ) 3,4,5,6
principles and practice,
early skills with tools
and development off-
site learning and
practitioner confidence
and expertise
Purchase of waterproof
clothing for outdoors
Complete renovation of | “The child should experience nature | 2 3 4, 5
outdoor area to provide a | 'in all its aspects — form, energy, sub-
natural environment stance, sound and colour"
enabling opportunities to | Eroepel
challenge children,
improve physical skills
and emotional regulation
Key vocabulary and Vygotsky - Zone of Proximal 1,3
sustained shared Development
thinking questions Siraj-Blatchford et al
displayed in the setting
to improved language o )
and questioning Use o_f EYPP to _dlmlnlsh the difference
ensuring that children from the least
) advantaged backgrounds are supported
Identify more able EYPP | to attain and progress at the same rate
as their more advantaged peers
Improve attainment at Use of EYPP to diminish the difference 1,2,3

the end of FS1 ensuring
that Higher Able
children eligible for the
grant achieve the higher
standard in all prime
areas

Greater opportunity for
construction activities.
Encouraging design and
process over product

ensuring that children from the least
advantaged backgrounds are supported
to attain and progress at the same rate
as their more advantaged peers




Promotion of Characters
of Effective Learning,
problem solving and the
curriculum through highly
motivating resources

Total budgeted cost: £ TBC
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Investment into redevelopment of the outdoor area — increased opportunities available
to all children to participate in new experiences and develop physical skills.
Development of Forest School area — providing children with hands-on outdoor
learning experiences, fostering confidence, creativity, physical development and a
deep connection to nature while enhancing social skills and resilience through play and
exploration.

Continued development of Forest School area at Beverley High School — opportunity
for all children to access wooded area in order to participate in forest school principle
led activities.

Investment in new Core Text books and preparation of resources to take home —
suggested activities, vocabulary etc. Books made available for families who would
otherwise be unable to support at home.

Parent’s joining in sessions — staff modelling activities and sharing experiences with
families.

Further training from Dr Kate Margarson — Trauma informed, brain based and science
led development.

Staff training on block play — evidence of development in children’s constructions —
supported through core texts.

Continued investment into Borromi Bags — enabling all families to access high quality,
educational resources.

Visits to St Mary’s Church for Christmas and Easter services and to explore the locality.

Creative context based on the Mischief of Rats sculpture trail. Visit from artist Emma
Garness & group walks to experience art in the environment.

Staff training on Helicopter stories to support literacy.

Team Teach training.

GroBrain staff training.

Introduction of Launchpad for Literacy and ongoing training for staff.

Investment into new resources to support all areas of the curriculum, focusing on
nurture, coregulation and self regulation.
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Children observed the lifecycle of frogs and butterflies through hands-on experiences,
watching each stage of metamorphosis from egg to adult.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on
pupil premium funding.
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