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Make a prediction and test my ideas
Identify characteristics of an animal or
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Follow a recipe (make a cake)
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Make a model from wood
Make an electrical circuit
Create a masterpiece in
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Painting
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Understand the "Fiveness"” of 5
Follow instructions accurately to build a 3D
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Write my own name

Scribe to communicate a message

Take part and experience Beach and Forest
school activities following the NATURE
curriculum as the guiding principles.
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SCIENCE

To make a prediction and test my ideas

Steps Expectations/Outcomes Progress Driver Links
Starting to show interest in what | e T explore objects using my senses
is going on in the environment and (UW:TW: 4 months)

1 starting to respond e I repeat someactions that have an

effect (UW:TW: 8 months)

e I watch what is going on around me
(UW:TW: 1 year)

Showing some understanding of e I point at objects that interest me

the environment by starting to (UW:TW: T year 4 menths) '
5 link different appr‘oaches o I ShOW some under'S'l'cmdmg of my
environment (UW:TW: 1 year 8 months)

e T explore arange of objects by linking
different approaches uw:Tw: 2 years)

Showing interest in a wider range | e T ask "what"” and "why" (uw:Tw: 2 years 4

of objects and starting to ask months) . .
3 questions as a means of developing | T look carefully at objects and notice
Unders-‘-anding detail in them (UW:TW: 2 years 8 months)

e T am asking a variety of questions (cL:s:

3 years)
Increasing range of questions and e I question why something happened and
increasing range of vocabulary how something works (cL:s: 3 years 4 months)
4 used to talk about what is e I am using exciting theme words (cL:s: 3
happening and why VLTS ) T 7))

e I talk about why things happen and how
things work (uw:Tw: 4 years)

Extensive knowledge and e I planhow I will approach a task ww:tw:

understanding used effectively to 4 years 4 months) -
5 | Mmake predictions and fest ideas * ILchange strategy if things are not
going to plan (UW:TW: 4 years 8 months)

e T canmake a prediction and test my
ideas (UW:TW: 5 years)

Children are very inquisitive and from a very young age they become interested in the
world around them. They start to make links and start fo ask questions. They notice detail
and start to talk about what is happening and what they think might happen next. As
knowledge and understanding starts to develop children become more and more able to
explain what is happening and why. As confidence grows they start to make predictions
and know how to test their ideas. They understand that if something doesn't go to plan
they can change strategy and try again.




SCIENCE

To identify characteristics of an animal, plant or insect

Steps Expectations/Outcomes Progress Driver Links
Starting to show interest in what | e I move my head to follow a moving
is going on in the environment and object (UW:TNW: 4 months)
starting to respond e I react when something suddenly
1 disappears from view (UwW:TNW: 8 months)
o TIexploredifferent textures ww:tnw:
1 year)
Starting to explore both the o I like to go outside (UW:TNW: 1 year 4 months)
indoor and the outdoor ¢ I show some understanding of my
2 environments environment (UW:TNW: 1 year 8 months)
e T useall of my senses to explore uw:mw:
2 years)
Showing interest in, and starting e I show interest in the natural world
to talk about, the natural world (UW N W lZyeans i moriths)
e T am starting to talk about the natural
3 world uw:Tnw: 2 years 8 months)

e I can tell you something about an
animal (UW:TNW: 3 years)

Recognising detail in animals, e I talk about animals and plants ww:tnw:
plants and insects; observing that 3 years 4 months) o
changes are taking place o T observe changes in animals and plants

4 (UW:TNW: 3 years 8 months)

e T understand that things can change
(UW:TNW: 4 years)

Understanding habitats and e T observe differences and similarities

lifecycles and able to talk about (UW:TNW: 4 years 4 months) .
crolialls ane) s i el o I talk about lifecycles and habitats
P (UW:TNW: 4 years 8 months)

e I canidentify characteristics of an
5 animal and a plant w:TNW: 5 years)

Children are very inquisitive and from a very young age they become interested in the world
around them. They start to explore both indoor and outdoor environments and start to become
interested in the natural world. They observe creatures and plants and start to talk about and
name them. They learn about changes taking place throughout the seasons and read stories about
tadpoles turning into frogs and caterpillars turning into butterflies. They plant seeds and watch
flowers and vegetables grow and start to talk about seeds, petals, roots, stems, chrysalis,
cocoons (i.e. silkworm), eggs, webs, lifecycles, wings, legs, antennae.




TECHNOLOGY

To make a cake

Steps

Expectations/Outcomes

Progress Driver Links

Explore texture

I explore objects using my
senses (UW: TNW: 4 months)
I explore different materials to

find out what they do (EAd: cM: 8 months)
I enjoy messy play (EAD: cM: 1 year)

Experiment with malleable/sensory
materials

I explore different textures with
my hands and feet (EAD: cM: 1 year 4
months)

I can squeeze malleable materials

in my hands (Pd: FM: 1 year 8 months)
I connect my movements to the marks

I
make (Pd: FM: 2 years)

Combine different materials and
mix pre measured materials,
initially with support

I experiment with creating texture
(EAD: CM: 2 years 4 months)

I can pour with control (Po: Fm: 2
years 8 months)

I can select the right tool for a job
and use it correctly (Pp: FM: 3 years)

Measure ingredients out for a
simple recipe

I can operate simple equipment
(UW:T: 3 years 4 months)

I can count my actions (m:N: 3 years
8 months)

I can follow instructions with
pictures (L: R: 4 years)

Independently select and combine
ingredients, making simple
modifications i.e. add icing,
chocolate chips.

I can independently follow

instructions in a sequence (L: R: 4 years 4
months)

I can select and use simple tools
and techniques competently and
appropriately (EAD: cM: 4 years 8 months)

T know how to create my ideas Eab:
BI: 5 years)

As children take part in multi-sensory exploratory activities, they develop an awareness of
the properties of materials and how to combine and manipulate them. Their skills of filling,
pouring and mixing are developed through holistic provision, and they become able to follow
a simple sequence of actions to create a desired outcome with minimal adult support.
Literacy skills are extended through a progressive approach to following pictorial and
written guides.




TECHNOLOGY

To grow a vegetable

Steps Expectations/Outcomes Progress Driver Links
To use all their senses in hands on I explore objects using my senses
exploration of natural materials. (UW: TNW: 4 months)
1 I explore a range of objects
including natural (uw: TW: 8 months)
I enjoy messy play (EAD: cM: 1 year)
Explore collections of materials with I like to go outside (uw: TN: 1 year 4 months)
similar and/or different properties I show some understanding of my
2 To help with watering in the environment as I explore it (uw: TNw:
allotment. 1 year 8 months)
I fill and empty containers (uw: TNw: 2
years)
To respect and care for the natural I show interest in the natural
environment and living things world (Uw: TNW: 2 years 4 months)
To help in the allotment planting I look carefully at objects and
3 seeds and weeding notice detail in them (uw: TNW: 2 years 8
months)
I can select the right tool for a job
and use it cor‘r‘ecﬂy (PD: FM: 3 years)
To understand the key features of I talk about animals and plants (uw:
the life cycle of a plant or animal TNW: 3years months)
and observe growth and changes T observe changes in animals and
4 SEp o plants (Uw - TNW: 3 years 8 months)
I talk about change over time (uw:
TNW: 4 years)
To harvest and prepare vegetables I talk about the seasons (uw: TNw:
they have grown using a range of 4 years 4 months) '
tools and technology - I can selef:T and use simple tools
5 blender/masher/peeler/knife and techniques competently and

appropriately (EAD: cM: 4 years 8 months)
I talk about why we use a fridge,
microwave etc. (UW: T: 5 years)

Children develop an awareness of the natural world through exploration of their local
environment and natural objects through the seasons. They develop respect for living
things through a growing understanding of plants, animals, lifecycles and habitats gained
from first-hand experiences within the Nursery and visits into the wider community.
Children learn what plants need to grow, and how to care for our Nursery garden. Exciting
technological experiences deepen their understanding of what changes occur in food

processing.




ENGINEERING

To make a model with wood

Steps Expectations/Outcomes Progress Driver Links
To explore wood in the environment o I canhold an object in both hands (.:
W: 4 months)
« I exploreobjects by shaking banging
1 and dropping them (uw: TNW: 8 months)
T will try to stack 1 object on
top of another (m: ssm: 1 year)
To develop motor skills in handling o I use a cylindrical grasp to hold
objects mark making objects (L: w: 1year 4
months)
2 « I canput objects in a container (pp:
MH: 1 year 8 months)
« I scribble with mark making tools (po:
FM: 2 years)
To learn how to handle simple tools o I am beginning to develop
safely to effect changes to objects hand/eye coordination (pb: Fm: 2
and materials e.g. a peeler, knife, years 4 months) .
3 scissors, mallet, hammer * I can make snipping motions
with scissors (Pb: FM: 2 years 8
months)
e I canselect the right tool for a job
) and use it correctly (Pb: FM: 3 years)
To use resources that connect 2 « I am beginning fo join materials
materials fogether - stapler, tape, (EAD: CM: 3 years 4 months)
paperclips, split pins, treasury tags. o I try to fix things (Uw: T: 3 years 8 months)
4 To use an increasing range of tools « I know that equipment and tools
safely- vice, nails, screws, glue gun Q‘::’s‘)" to be used safely (po: Hsc: 4
To decide the model to make, including | « I handle tools, objects construction
choosing the materials to be used. and malleable materials with
5 To shape materials with tools, and join control (Pb: HSC: 4 years 4 months)

materials tfogether.

I can construct from an idea (Ead:
CM: 4 years 8 months)

I can use a range of tools skillfully
with wood (EAD: cm: 5 years)

Children become familiar with wood as a material through exploring wood and wooden objects in
heuristic play. They learn about wood in the wider context such as forest schools and visits into
the local community. They learn about different tools and their uses, and how to practice safely
and manage risks. Tinkering with wood allows children to develop their confidence and problem -
solving skills through free experimentation with materials and tools. When children are competent
they will progress to combining materials purposefully, and will create their own models.




ENGINEERING

To make an electric circuit

Steps Expectations/Outcomes Progress Driver Links
To explore cause and effect I am interested inobjects that
battery operated toys move (UW: T: 4 months)
1 I am interested in toys that make
a sound or light up (Uw: T: 8 months)
I explore objects with moving parts
(UW: T: 1 year)
To know you have to press a I am starting to press buttons
button to make a toy work. and move switches on toys (uw: T:
1 year 4 months)
2 I can open and close lids, doors and
ﬂClpS on toys (UW: T: 1year 8 months)
I anticipate repeated actions and
sounds
(UW: T: 2 years)
To use arange of battery operated I can explore and link objects uw:
toys and ‘rechnology. TW: 2 years 4 months) .
To be able to switch it on and of f &5 GElE press a switch onafoy to
3 e Wielereml i el mik vl make it work (Uw: T: 2 years 8 months)
o fig @ I know how to operate a
range of mechanical toys (uw:
T: 3 years)
To understand a battery is a power I can operate simple equipment uw:
source. T: 3 years 4 months)
4 o e s oper‘aTe a I try to fix Thmgs (UW: T: 3 years 8 months)
. I can construct with various
lightbulb. :
types of materials (EAp: cm: 4
years)
To make own circuits I plan how I will approach a task (uw:
T: 4 years 4 months)
I can carry out simple functions
5 with ICT equipment (Uw: T: 4 years 8

months)
I can follow instructions to build

models
(UW: T: 5 years)

Through exploration of simple battery operated toys children will learn about cause and
effect, and the use of energy in creating light and sound. Children will understand that
energy can be controlled, by experimenting with the use of switches and technology in
Nursery, and by developing their knowledge of power sources in their home and local
environment. They will learn how to connect a battery in a simple circuit, and be able to
independently make their own circuit to operate a lightbulb.




ARTS

To create a masterpiece (dance)

Steps

Expectations/Outcomes

Progress Driver Links

Respond to music and sound stimuli

I can move my arms and legs
with more control (Pb: MH: 4 months)
I notice and pay attention to

sounds and music (EAD: cM: 8 months)
I use sounds and gestures to
express myself (EAD: BIE:1year)

Move to music and sounds

I respond to sounds and music

through physical actions (EAd: cm: year:
4 months)

I am beginning o move my body
to music (EAD: CM: 1 year 8 months)

I will move my body to music I
like (EAD: CM: 2 years)

Experiment with different
movements

I will copy simple movements (Eap:
CM: 2 years 4 months)

I am beginning to create simple

movements to music (EAD: BIE: 2 years
8 months)

I can repeat several movements in

response to a song or music (EAD: cm: 3
years)

Develop expression through dance

I can move to music rhythmically
(EAD: CM: 3 years 4 months)

I can make my own movements to a
song I choose (EAD: BIE: 3 years 8 months
I can dance and sing (EAD: cM: 4 years)

Put together a sequence of actions
and movements

T can use movement and gesture to
express myself creatively (EAp: BIE: 4
years 4 months)

I can create a dance independently
(EAD: BIE: 4 years 8 months)

I can create cooperatively (Eap: BIE: 5
years)

When a child dances, they learn about how their body can move. They experiment with travelling
motions such as walking, sliding and jumping, as well as other movements like twisting, bobbing

and bending. Dancing uses different muscles than simply standing and walking around does, which
strengthens them. Through dance, children learn to coordinate and control their bodies and the
movement helps them develop spatial awareness.




ARTS

To create a masterpiece (drama)

Steps

Expectations/Outcomes

Progress Driver Links

Begin to express myself .

I make a sound to express myself eap:
BIE: 4 months)

I can make different sounds with my
voice (EAD: BIE: 8 months)

T use sounds and gestures to express
myself (EAD: BIE: 1 year)

Interact with objects .

I canimitate simple adult actions (eap:
BIE: 1 year 4 months)

I demonstrate play related o my body
(EAD: BIE: 1 year 8 months)

I will pretend with objects (EAD: BIE: 2 years)

Engage in imaginative play .

I am beginning to imitate real actions
(EAD: BIE: 2 years 4 months)

I am beginning to role play (EAd: BIE: 2 years 8
months)

I can enact a sequence in pretend play
(EAD: BIE: 3 years)

Assume a role in play 0

I canrole play imaginatively (EAD: BIE: 3 years 4
months)

I role play themes beyond my personal
experience (EAD: BIE: 3 years 8 months)

I am beginning to tell my own stories
(EAD: BIE: 4 years)

Create and Act out a story .
or narrative

I can use movement and gesture to

express myself creatively Ap: BIE: 4
years 4 months)

I can use story to enhance my role
play (EAD: BIE: 4 years 8 months)

I play cooperatively with other
children to develop and act out a
narrative (EAD: BIE: 5 years)

Drama is a medium for exploring the curriculum, for digging deep, and developing
understanding. It involves discussion, collaboration, and the co-construction of ideas. It
involves 'stepping in' and 'stepping out’ of fiction. It expands children's ideas helping
them to discuss events, refine ideas, and reflect on meaning. Making meaning is at the
centre of this process, it is generative, creative, and builds on the children's developing
knowledge and understanding.




ARTS

To create a masterpiece (painting)

Steps

Expectations/Outcomes

Progress Driver Links

Explore movement and
materials

I notice objects (EAD - CM 4 months)

I explore different things to find out what I can
do with them (EAD CM 8 months)

I make random marks (EAD CM 1 year)

Link movements with marks

T use a cylindrical grasp to hold mark making tools
L-wW

T am beginning to make marks with different
media (EAD CM 1 year 8 months)

T am interested in the effects of making
movements which make marks ( EAD cMm 24

months

Experiment with marks with
more control

I am beginning to draw (EAD - CM 2 years 4 months)
T am beginning to paint things (EAD - BIE 2

years 8 months)

T can paint a simple picture (EAD - BIE 3 years)

Begin to represent through
shape

I can make marks that represent an object or
action (EAD - BIE 3 years 4 months)

T use lines to enclose space and use these shapes
to represent objects (EAD - CM 3 years 8 months)

I study objects more closely and attempt to
represent them (EAD - BIE 4 years)

Paint with intention, choosing
colours, tools and techniques
purposefully

I create simple representations (EAD - BIE 4
years 4 months)

I can select and use simple tools and techniques

competently and appropriately (EAD - CM 4 years 8
months)

T explore shade, tone, and effects of light and
dark (EAD - CM 5 years)

Children who paint, sculpt and create music learn to use critical thinking skills in the
process in many ways such as by observing art made by others and gaining information
through observation; by associating and making connections through art experiences;
problem-solving and choosing media and creating art for a specific purpose; and by
flexible thinking and realizing that there is more than one way to create art. Children
learn how to communicate visually. Painting and sculpture develops the use of tools and
materials, gaining practice and increased control in using fine motor skills.




ARTS

To create a masterpiece (sculpture)

Steps Expectations/Outcomes Progress Driver Links
Explore movement and e T canreach for and grab anobject (L-w 4
materials monthe)
1 e Texplore through touch and taste (EAD-cM 8
months)

e TIenjoy messy play (EAD - CM 1 year)

Link movements with marks o Texplore different textures with my hands and
feet (EAD - CM 1 year 4 months)

e I cansqueeze malleable materials with my hands

2 (EAD - CM 1 year 8 months)

e TIaminterested in the effects of making
movements which make marks (EAD - CM 24
Months)

Mgnipu|q1-e malleable materials o Texperiment with creating textures (EAD-cM 2
years 4 months)

e I canfollow 2 simple instructions (cL- U2

3 years 8 months)

¢ I cansquash, squeeze and pull playdough and
other malleable materials (PD - FM 3 years)

Begin to represent 3D objecfs o T can make shapes out of dough (M- SsMm 3

by moulding and shapin years 4 months)
Y J Ping e T can use one handed tools (PD - FM 3 years 8 months)

4 malleable materials to create e I can manipulate clay material (PD - FM 4 years)
different effects

Represent a familiar e I canuse play dough and other malleable
landmark/object in 2D/3D materials to create (EAD - CM 4 years 4

. . . months)
using materials of choice o I handle tools, objects, construction and

malleable materials with control (PD-FM 4
years 8 months)

e T know how to create my ideas (EAD - BIE 60
Months)

Children who paint, sculpt and create music learn to use critical thinking skills in the
process in many ways such as by observing art made by others and gaining information
through observation; by associating and making connections through art experiences;
problem-solving and choosing media and creating art for a specific purpose; and by
flexible thinking and realizing that there is more than one way to create art. Children
learn how to communicate visually. Painting and sculpture develops the use of tools and
materials, gaining practice and increased control in using fine motor skills.




ARTS

To create a masterpiece (music)

(practical experiences)

Steps

Expectations/Outcomes

Move to music and sounds

(Experience a range of music from
different cultural backgrounds. Join in
with repeated words or actions e.g. "If
you're happy and you know it, clap your
hands".)

Progress Driver Links

I respond to sounds and music

through physical actions (EAD-cm 1
year 4 months)

I am beginning o move my body to
music (EAD - CM 1 year 8 months)

I will move my body to music I like
(EAD - CM 2 years)

Experiment with different sounds, both
voice and different instruments.
(Experience range of music from
different cultural backgrounds. They can
follow simple instructions on percussion
instruments such as “"bang your drum, Tap
your sticks")

T will copy simple movements (EAD -
CM 2 years 4 months)

I am beginning to create simple
movements to music (EAD - BIE 2
years 8 months)

I can repeat several movements in
response to a song or music (EAD -
CM 3 years)

Develop expression through singing and
playing with sounds of instruments.
(Experience a range of music from
different cultural backgrounds and
describe the sudden changes they hear -
loud, fast slow. Self-select type of music.
Play Djembe Drum / gathering drum /
bongos. Track sound vibrations)

I can move to music rhythmically
(EAD - CM 3 years 4 months)

T can make my own movements to a
song I choose (EAD - BIE 3 years 8
months)

I can dance and sing (EAD - cM 4
years)

Put fogether a sequence of beats on the
drum. Learn some songs by rote.

(Create their own song and musical score.
To be part of an orchestra and perform
in front of an audience)

I can use movement and gesture to

express myself creatively (EAD -
BIE 4 years 4 months)

I can create a dance independently
(EAD - BIE 4 years 8 months)

I can create cooperatively (EAD -
BIE 5 years)




MATHS

To follow instructions accurately to build a 3D model

Steps Expectations/Outcomes Progress Driver Links
Starting to explore different I am starting to explore different
sized and shaped objects and objects (M:N: 4 months)

1 how they go together I explore different sized and shaped
OijCTS (M:SSM: 8 months)
I can stack one object on top of
another (M:SSM: 1 year)
Starting to build I am interested in shape sorter toys
Starting to show interest in (M:SSM: 1year 4 months) .
5 shape and size I like o play with size order stacking
TOYS (M:SSM: 1 year 8 months)
I can build a small tower (3 blocks)
(M:SSM: 2 years)
Showing interest in shape and I recognise simple shapes in pictures
size and s*rar"ring to (M:SSM: 2 years 4 months)
3 o I can build a fower of 5 blocks m:ssm:
9 2 years 8 months)
I can sort objects by shape and size
(M:SSM: 3 years)
Understanding prepositions I place objects behind, in front of,
Starting to name shapes and next to etc. when asked (m:ssm: 3 years
use shapes purposefully )
4 I use shapes to make models (m:ssm:3
years 8 months)
I use shape names accurately (m:ssm: 4
years)
Using instructions I use shapes to make detailed
purposefully to organise, sort pictures and models (M:ssm: 4 years 4
and build with shapes months)
I use 3D shapes to accurately
5 construct and represent (m:ssm: 4 years

8 months)
I can follow instructions to

accurately build a 3D model (m:ssm:5
years)

Through exploration of different shaped and sized objects children will learn how objects
stack, line up and fit together. They will start to recognise how some shapes resemble
every day, familiar items and will start to recognise shape in pictures, books and the
environment. Children will start to copy pictures in books and will learn how to combine
and arrange shapes to create representations. As confidence grows children will be able
to accurately follow instructions, with picture clues, o build structures and models.




MATHS

To understand the “Fiveness” of 5

Steps Expectations/Outcomes Progress Driver Links

Starting to gain an understanding of oI show awareness when you show me

“all gone” a new object (M:N: 4 months)

oI listen with interest as you sing
number songs and rhymes (m:N: 8 months)

oI am starting to understand what “all

gone” means (M:N: 1 year)

Starting to learn about amounts and oI can choose an object from a small
counting group (M:N: 1year 4 months)

2 oI notice changes in number in small
groups of objects (M:N: 1year 8 months)

oI say some counting words randomly
(M:N: 2 years)

Starting to understand that amounts oI am starting to understand what

can change "more” and “lots" means (M:N: 2 years 4
months)

I can point to a group of objects
with more/fewer (M:N: 2 years 8 months)

oI understand quantities change if you
add something or take something

away (M:N: 3 years)

Counting and comparing amounts oI can count 5 objects (m:N: 3years 4
months)

oI can compare 2 groups of objects
4 (M:N: 3 years 8 months)

oI can separate 5 objects in different
ways but knows the total stays the
same (M:N: 4 years)

To understand everything “five" is I can find 1 more or 1 less from a group
made up of (number bonds, patterns of up to 5 objects (M:N: 4 years 4

on dice, dominoes, ordinal, more than, months)

less than etc.) oI can find the total number of items in
(Daily maths group. Numicon - number 2 groups (M:N: 4 years 8 months)
bonds using tiles). oI know the “fiveness” of 5 (M:N: 5 years)

Through songs and rhymes children start fo learn about numbers, counting and amounts and are
introduced to the concept that amounts can change. They learn words such as more, lots, less,
fewer and are starting to make comparisons. They learn about combining sets to find totals and
subtracting small amounts from larger amounts. As confidence grows they start to recognise
patterns in counting, about numbers bonds and they gain a deep understanding of what amounts to 5
are made up of.




MATHS

To understand the “Fiveness” of 5 further support

steps

At snack time/ lunch time food is ‘all gone'.

Daily maths session familiar songs- 12345 once I caught a..., how many fingers on one hand?
Number song puppets available during CI time.

Play hiding games so children notice that something has gone.

Memory cards up to 6 cards

Counting jumps, claps and stomps.

Number books: five little ducks, ten little fingers and ten little toes, ten little dinosaurs, efc.

Count while engaging in everyday tasks.

Count the number of blocks in a tower.

Daily routine: Counting children in the group each day.

Snack time/lunch time: Count how much pieces of food you have left.

Scales-(frog scales) Place different amounts on the scales and ask the children to compare. Which has more? Which
has less? Also builds heavier/lighter concept.

Using toy food give two soft toys a plate of food. Can they compare who has more? Who has less?
Use a washing bow! filled with water and a collection of objects that float and sink. Place in a handful of objects. How
many float? How many sink?

Sensory tray: Use a small tray filled with rice or sand and compare objects and matching colour plates. Hide the
compare objects (compare bears, vehicles, animals, etc.) in the tray. Ask a child to find an object and match to the

right colour. Can they count how many they find how each colour? Can they see which has more/less?

Daily routine-when counting the number of children in each day, are there more boys or more girls or the same?

Give the children 5 bean bags. Throw them into a hoop. (Number bonds to 3)
Scales - (I can compare different groups of objects) Place different amounts on the scales and ask the children to
count the number and compare. Which has more? Which has less? Also builds heavier/lighter concept.

Trains (separating five in different ways): make a small round train track with a station. Use five trains. Move them
around the track placing some in the station and some out of the station. Count how many are in the station how many are
out.

Magic maths (I can count five objects): Use a cauldron and spell objects (minibeasts, Halloween insects are good and
cheap for this). Ask the children o count in different amounts of objects to make a spell: 1 bat, 3 spiders, 2 snakes, etfc.

Toy lunchtime (I can compare two groups of objects): Using toy food give two soft toys a plate of food. Count how
many are oh each plate. Can they compare who has more? Who has less? Can they work out the difference?

Quick count. Use a blanket and a small handful of objects. Place a number of objects under the blanket. Explain to the
children you are going to show it quickly and they need to watch. Show them briefly and recover. Ask the children to
show you on their fingers how many they think there were. Count how many there actually were.

Fishing: (I can count five objects) Make a set of paper fish with different numbers of scales on and a paper clip. Use a
magnet fishing rod and ask children to catch a fish and count the scales.

Feely Bag:-Show the children an empty feely bag. Together, count 4 pebbles into the bag. Take out an unseen amount in
your hand. Ask the children to discuss how many could be in your hand and how many could be left in the bag.

-Show the children 2 buckets. Explain that you have 5 pebbles hidden inside the buckets. Ask the children how many
pebbles could be in each bucket. Could this bucket have O pebbles? Could this bucket have 4 pebbles? How do you know?
Key questions-

How many pebbles could T have in my hand? If I have 3 pebbles in my hand, how many will be in the bag?

If there are 4 pebbles left inside the bag?

If there are 4 in the bag, how many will be in my hand? Could I have O pebbles in my hand? Could there be no 0 in the
bag? Could T have 5 pebbles in my hand? How do you know? Taken from White Rose Maths.




Numicon: Explore tiles discussing the value of the tiles. Use the vocabulary value, addition, equals, double and half.
Making tallies: Create tallies using sticks, whiteboard pens, boards and record numbers.

Puppet feeding (I can find one less from a group of up to five objects): Use a puppet and objects it might eat. Count
how many object there are and feed one to the puppet. Count how many are left or ask the children to show on their
fingers how many are left.

Cars: (I can find one more or less from a group of objects) Mark a carpark on a chalkboard. Drive toy cars into the
parking spaces one at a time or have them leaving the carpark and count how many are in the carpark. To extend to show
the fiveness of five use different quantities and count how many are in the carpark and how many are on the road, but
together it still equals....

Trains (fiveness of five) as for example giving in focus 4, but emphasising that there are still 3 or 4 or 5 but split in
different ways.

Pirates (I can find one less from a group) Use a treasure chest filled with coins. Either use a pirate puppet/toy or pick
a child to be the pirate to take one coin at a time. Count how many are still in the freasure chest each time you remove
one.

Fishing: (I can find the total number of objects on two groups). Do the activity the same as described in focus 4 but
ask them to count the total of scales with a partner's fish.

Sensory tray (I can find the total number of objects on two groups). Do the activity as described in focus 3 but ask
the children to count the objects on two plates together.

Parachute (T know the fiveness of five) Use a parachute and up to five beanbags/soft toys. Give them twenty seconds
to shake the parachute and then put it down. How many objects did they shake off? How many stayed on?

Fiveness of five baskets (fiveness of five): Make a basket to show different ways of representing the number. For
example a basket with: five cars, five pencils, the Numicon piece, five numifix cubes, five bobbins on a thread, A bus with
five on, a house number 5, a clock showing 5 o'clock. Ask the children to find five objects to add to it.

Number books: Use books like ten little dinosaurs alongside the physical objects to show the cardinal value of the set. If
the children are ready introduce the number cards alongside the set of objects. To extend further mix the humber cards
up and ask the children to find the right number card as you go through the book. Ten little books are good for this as
the number is on the page in the corner for the children to look at to match it.

Daily routine: count how many girls and boys there are in the group. How many are there together? How many children
are lunch/home? How many are there fogether?




PHYSICAL

To catch and throw

Steps

Expectations/Outcomes

To experiment with movement
using scarves, balloons, bean

Progress Driver Links

T can manipulate toys in my hands (L-w
1 year 4 months)

I explore materials such as scarves (EAD -

2 bags, sponges and large balls. CM 1 year 8 months)
T can track objects (L - W 2 years)
To develop the motion and I can play with a ball (PD - MH 2 years 4 months)
intent of ca‘l‘ching and T open my arms wide to receive an object
3 throwing (PD - MH 2 years 8 months)
I canaim a ball tfowards a target (PD- MH
3 years)
To develop accuracy and I can throw a ball underarm (PD - MH 3
control in catching and VA URATiE)
. I can focus on the ball as I throw and
4 throwing
To track the ball visuall catch (PD - MH 3 years 8 months)
0 Track The ball visually I can catch a ball using my body (PD - MH
4 years)
To catch a ball successfully I can catch alarge ball using my hands (PD
- MH 4 years 4 months)
I can throw catch and kick a ball with
5

control (PD - MH 4 years 8 months)
I can catch a small ball using only my
hands (PD - MH 5 years)




PHYSICAL

To ride a balance bike

Steps Expectations/Outcomes Progress Driver Links
To develop coordinated use of hands I can move my arms and legs with more control
and feet PD - MH 4 months
1 To strengthen grip l:A:%nmr;iS:sh for, touch and hold objects PD -
I can pull myself to stand PD - MH 1 year
To develop mobility skills and be able I can walk supported PD - MH 1 year 4 months
to walk independently T can walk independently MH - PD 1 year 8 months
2 To sit on a trike with good balance I can walk up and down stairs MH- PD 2
and scoot along e
To develop sense of balance I can climb up and down small equipment
To pedql and steer their trike. without assistance PD - MH 2 years 4
: : : months
3 1Mo St i e i 42 il et I can climb on a climbing frame PD - MH 2
balance years 8 months
T can balance on stepping stones PD - MH 3
years
To walk upstairs independently I can travel around, under, over and through
To sit on a balance bike beginning apparatus PD - MH 3 years 4 months
4 with both feet on the ground and T can climb using alternate feet PD - MH 3
. . years 8 months
progress to propelling bike forward
using feet.
To sit on a two wheeled pedal bike, I can put the first foot on the higher pedal
intermittently raising feet to push and then bring the second foot on the lower
5 pedals. pedal as I begin to push PD-MH 52 mth
T can balance on a bike, lift feet to pedal, turn
handle bars for 3 seconds PD-MH 56 mth

Gross motor skills play an important part in child development, and each skill builds upon
each other progressively, allowing children to develop more advanced skills needed for
everyday life. Walking and running improves their spatial awareness, balancing develops
their vestibular skills, and climbing strengthens their upper arm and body strength,
essential o the development of future fine motor skills such as handwriting. Children are
encouraged to be active and challenge themselves physically through regular access to a
motivating environment where they can move freely, take on challenges, and test their
own limits. This not only helps develop gross motor skills, but also has multiple health
benefits, raises self-esteem, and increases awareness of safety and risk.




PHYSICAL

To climb a rope ladder or tree

Steps

Expectations/Outcomes

Progress Driver Links

To develop coordinated use of hands .
and feet
To strengthen grip

I can move my arms and legs with more
control (PD - MH 4 months)

I can pass toys from one hand to the
other (PD - MH 8 months)

T can pull myself to stand (PD - MH 12
Months)

To develop mobility skills and be able .
to walk independently .

T can walk supported (PD - MH 1 year 4 months)
I can walk independently (MH-PD 1

year 8 months)

T can walk up or down 2 stairs (MH - PD 24
Months)

To develop sense of balance .

I can climb up and down small equipment
without assistance (PD - MH 2 years 4
months)

I can climb on a climbing frame (PD - MH 2
years 8 months)

T can balance on stepping stones (PD - MH
3 years)

To walk upstairs independently .
To develop upper body strength
through monkey bars

I can travel around, under, over and
through apparatus (PD - MH 3 years 4
months)

I can climb using alternate feet (PD - MH 3
years 8 months)

I can climb a simple ladder (PD - MH 4
years)

T can use my upper body to pull myself up
(PD - MH 4 years 4 months)

I can hang from a rope or branch using my
hands for at least 5 seconds (PD - MH 4
years 8 months)

I can climb a rope ladder (PD - MH 60
Months)

Gross motor skills play an important part in child development, and each skill builds upon
each other progressively, allowing children to develop more advanced skills needed for
everyday life. Walking and running improves their spatial awareness, balancing develops
their vestibular skills, and climbing strengthens their upper arm and body strength,
essential to the development of future fine motor skills such as handwriting. Children are
encouraged to be active and challenge themselves physically through regular access to a
motivating environment where they can move freely, take on challenges, and test their
own limits. This not only helps develop gross motor skills, but also has multiple health
benefits, raises self-esteem, and increases awareness of safety and risk.




LANGUAGE

To make up my own story

Steps Expectations/Outcomes Progress Driver Links
Recognising that they have a voice e I make quiet sounds when I am awake
and their voice can get a reaction (CL:S: 4 months) -

1 e I make sounds to show friendliness

or annoyance (cL:s: 8 months)
e I show pleasure in babbling (cL:s: 1year)

Starting to use words to talk e I am trying fo link sounds to objects

about different things (CL:S: 1 year 4 months)
e I am starting fo make up my own

words (CL:S: 1 year 8 months)
2 e I am beginning to talk about
different things (cL:s: 2 years)

Developing ideas and interests e I talk to myself as I play (cL:s: 2years 4

and starting to share these months)
through words e I share my thoughts through talk

3 (CL:S: 2 years 8 months)
e I talkabout different topics (cu:s:3
years)
Increasing amount of words, e I use talk showing I am pretending
Talking in a range of situations {OHER Sy )
4 about a range of topics e T useexciting theme words (cL:s: 3
years 8 months)
( o T use talk to connect ideas (cL:s: 4 years)
Extensive vocabulary, range of e I link my sentences using a range of
tenses, good links in sentences - words (at first, but then) (cL:s: 4 years 4
all used to make up own stories months)
5 ( e T can tell you astory (cL:s: 4yearss
months)
e I can make up my own story (cL:s: 5
years)

Children learn that as they talk someone will be listening so they start to use their voice
for a reason. They hear a wide range of words, in a wide range of situations and they
start to understand what different words mean. They hear stories and rhymes and start
to join in with repeated phrases. As children play, or look at books, they start to use
these words and phrases, linking phrases together and eventually combining sentences to
make up their own stories.




LANGUAGE

To make up my own story further support

steps

Recognises and responds to many familiar sounds, e.g., turning o a knock on the door, looking at or going to the door
Stop and turn when a familiar song is played or sung

Interact with books by pointing to things which interest them

Developing understanding of single words in context e.g. cup, milk, Daddy

Responds to simple questions when in familiar context with a special person e.g., where's Mummy? Where's your nose?
Uses sounds in play, e.g., brrrm for a toy car

Uses single words

Enjoys rhymes and demonstrates listening by frying to join in with actions or vocalisation

Uses pointing with eye gaze then fingers and hands to make a request and share an interest

Concentrate intently on an object or activity of own choosing for short periods of time

Identify an object when asked.

Selects a familiar object by name and find an object when asked

Understand simple sentences

Listens with interest fo the noises adults make when they are reading stories

Sit for short periods of time and listen to short stories with encouragement

Pays attention to own choice of activity

Understand simple sentences. Uses simple sentences e.g., Mummy gone work

Understand simple concepts e.g., big and little

Begin to listen to a range of different stories with interest, has some favourite stories, rhymes, songs, poems or jingles
Fill in the missing word or phrase in a known rhyme, story or game, e.g., Humpty Dumpty sat ona ...
Understand simple concepts e.g., fast, slow, good / bad.

Identifies action words by following simple instructions e.g., show me jumping.

Using new words rapidly and using them within their speech

Adults emphasise tier 1 words

Enjoys rhythmic and musical activity with percussion instruments actions, rhymes and songs, clapping along with the
beat and joining in with words of familiar songs and nursery rhymes.

Listens o others in one-to-one or small groups, when conversation interests them.

Begin to link words such as ‘and’ and 'because’.

Begin to watch peers and adults make up their own simple stories following ‘Helicopter Story' approach.
Understands Who's that? , Who can? What's that? Where is?

Understand use of the objects shows understanding of prepositions.

Adults emphasise tier 2 words

Understand simple stories which are read to them, listens to familiar stories with increasing attention and recall
Begin to understand ‘why' and ‘how' questions

Is able to follow directions.

Begin to interact with peers and adults making up their own simple stories following 'Helicopter Story' approach
Begins to make believe by pretending using sounds, movements, words, objects beginning to describe sounds and music
imaginatively, e.g., scary music

Joins in with repeated refrains and anticipates key events and phrases in rhymes and stories

Can talk about their favourite story and songs

Begin to use talk in pretending that objects stand for something else in play, e.g. This box is my castle

Able to use communication skills to play co-operatively with their friends. Begin to use language to recreate roles in
their play.

Experiments and creates movement in response to music, stories and ideas.

Adults emphasise tier 3 words

Able to listen to an adult reading a longer story within a group, e.g., key worker activities/ carpet time

Answer questions about a story and re-tell simple events from the book.

Gains confidence making up their own simple stories following 'Helicopter Story' approach

Engage in imaginative play based on own ideas or first- hand or peer experiences

Be able to respond correctly to awhat, where, or who question and ask simple questions.

Take turns in conversations with adult support.

Develop listening and speaking skills and be able to use them in a range of different situations, within their play or in
larger groups

Hold a conversation with others, sometimes whilst they are busy with other things, making relevant comments and
taking turns in their conversations.

To make up their own stories using 'Helicopter Story' approach.

Use language and imagination to tell their own stories.

Use relevant language to imagine and recreate roles and experiences in play with other children and adults
Understands questions such as who, why, when, where, how




LANGUAGE

To ask a relevant question
(practical experiences)

Steps Expectations/Outcomes Progress Driver Links
Showing interest in sounds I turn towards a sound (cL:LA: 4 months)
and communicating this I am starting to understand what
1 interest through gestures some sounds are (cL:U: 8 months)
(Points and looks, what's in the I gaze at objects to make a request
bag, shares an interest) (ke e
Developing interests and I concentrate on an activity (cLiLa:1
talking about different things year 4 months) .
AP @ FEaan I am starting to communicate for a
2 (Uses sounds in play, e.g.. brmm reason (more, bye bye) (cL:s: 1year 8
. LI months)
for a oy car, discovery box) I am beginning to talk about
different things (cL:s: 2 years)
Showing curiosity and starting I am starting to ask simple questions
to use questions to find out (what, why, where) (cL:s: 2 years 4 months)
3 about the world I am learning new words (cL:s: 2 years 8
(Build vocabulary by giving a months) . .
choice, e.g... apple or satsuma?) I am asking a variety of simple
ques‘rions (CL:S: 3 years)
uestions are developing we uestion why something happene
Questi developing well I question why thing happened
Vocabulary is increasing in or how something works (cL:s: 3 years 4
response to questions and months)
4 . I can tell you the meaning of a word
. . (CL:S: 3 years 8 months)
(US? word endmgs, S LRl I use talk to connect ideas (cL:s: 4 years)
during conversations.
Talking, thinking box)
Confidence in talking about a I ask what unfamiliar words mean
range of topics, responding to OB AT S i) .
a range of ideas and asking I can answer how and why and explain
relevant, meaningful questions my thoughts (cL:s: 4 years 8 months)
5 I can ask a relevant question (cL:s:5

to enhance understanding
(Use a range of tenses, play,
played, playing, will play.
Talking, Thinking box)

years)

Children learn that as they talk someone will be listening so they start to use their voice
for a reason. They start to make requests as they show interest in the world around

them. They start to question what things are and what others are doing. These questions
start to progress as children gain greater understanding of subjects and a desire to find
out even more. As confidence grows children learn how to ask the questions they need in

order to find the answers to their many enquiries.




ACHIEVE

To become an independent learner with high well-being
(linked to positive self-image)

Steps Expectations/Outcomes Progress Driver Links
To explore the nursery with an adult e TIenjoyattention (EAD-CM 4
months)
1 e Tamstarting to play unattended
(PSED - SS 8 months)
e I canreach for, touch and hold
objects (PD - FM 1 year)
To begin to use the areas with reduced support. o T explore the setting with
To ask for help when needed - support (PSED - MR 1 year 4
months)
. N . e Tam trying to do thi
To make a strong relationship with their key person. ms:‘el fr }ILV;QEDO_ so c 1;1?15; 1;or'
2 To separate confidently from their parent/carer at the e
start of the session and become involved in their play. e T know who to go o for my needs
To use their key person as a'secure base’ throughout the (PSED - MR 2 years)
session, 'touching base’ as/when needed.
To recognise self in floorbook
To use the areas independently. e T haveastrong exploratory
To know what is needed in each area imPUP'f;« (PSED - SS 2 years 4
To take part in pretend play, communicating and negotiatin months
3 with Theliar‘ fr‘ienpds play 9 g 9 e I ammaking my own choices
. ’ . . (PSED - SS 2 years 8 months)
To recognise self and friends in floorbook e T show understanding of my
boundaries and routines (PSED -
SR 3 years)
To use each area of the nursery confidently, and tidy away e T am beginning to select my own
after use resources (PSED - SS 3 years 4
To persevere with difficulties. months)
. . . . e I candressand undress myself
4 To make comments about their learning and play in their . .
L independently - coat, wellies,
floorbook and show pleasure/pride in what they have done apron (PD - HSC 3 years 8
To dress self independently months)
e T take care of resources (PSED -
SR 4 years)
To take control of own learning e I canexplain my own knowledge
To reflect on their learning, through their floorbooks. and understanding (PSED MR 4
Commenting on their 'thinking' and the ways they go about years 4 months) .
5 their learning e I talk about what I am learning

To reflect on what helps them to persevere through

difficulties and what helps them when they find things hard.

To show they are developing their metacognition.

and what I have achieved (PSED -
SS 4 years 8 months)

e T amaconfident learner (PSED -
SS 5 years)

Children are nurtured to feel safe and secure, and go on to build strong relationships with their keyworker.
They become familiar with their environment, routines and boundaries at their own pace and with adult
support until they feel comfortable enough to explore independently. Children are encouraged to take
charge of their own learning, and to engage and challenge themselves through a carefully planned
environment which is responsive to their unique needs and strengths. Their learning is made visible through
floorbooks and digital learning journeys, and metacognitive skills are developed as they revisit and reflect
on their experiences.




ACHIEVE

To have a positive self-image
(linked to independent learner)

Steps Expectations/Outcomes Progress Driver Links

To become aware of myself T usemy voice and facial
Participate in expressions to make contact with

people (PSED - MR 4 months)
1 e I amstarting to repeat actions
that get a positive response
from you (PSED - SS 8 months)
e Tlook at my reflection (UW
- PCC 1 year)

To show interests e T will choose my own toys (PSED
- SS 1year 4 months)

e T am starting to point as a
request (PSED - SR 1 year 8

To make a strong relationship with their key person.
To separate confidently from their parent/carer at the

start of the session and become involved in their play. months)
2 To use their key person as a 'secure base' throughout the e I like to show you what I have
session, ‘touching base' as/when needed. done (PSED - SS 2 years)

To recognise self in floorbook

To express thoughts and opinions and express likes and * Thavemyowninterests (PSED
dislikes - 5§52 years 4 months)

e I share my achievements with
you (PSED - SS2 years 8 months)
e I am beginning to show self-

To take part in pretend play, communicating and negotiating
3 with their friends.

To recognise self and friends in floorbook confidence (PSED - 55 3 years)
To have pride in achievements * Ivalue and welcome praise (PSED
To make comments about their learning and play in their 7 5S 3 years 4 months)
floorbook and show pleasure/pride in what they have done *  Ilike tomake my own
4 P P 4 decisions (PSED - SS 3 years 8
months)
e Thaveasense of pride or (PSED
- S5 4 years)
To have a positive self-image »  Iknowwhat I amgoodat (PSED

- 5SS 4 years 4 months)

To reflect on their learning, through their floorbooks. ; k "
e T describe myself in positive

Commem‘ing on their 'thinking' and the ways they go about ways(PSED - S5 4 years 8 months)
o) their learning. e Thaveapositive self- image

To reflect on what helps them to persevere through (PSED - SS 5 years)

difficulties and what helps them when they find things hard.

Responsive interactions from carers and practitioners help babies and young children to become confident
and keen communicators, who are able to express their needs, wants and interests freely. Children's
opinions and interests are reflected in planning and provision, and their voice made visible in floorbooks and
the environment. Resilience is fostered through celebrating both effort and success, and children are
encouraged to develop a growth mind-set by recognising and reflecting positively on both their struggles
and achievements. Above all, children learn to view themselves as the confident, capable and unique learners
that they are.




YOUR COMMUNITY
To recognise and talk about landmarks in the local community

Steps Expectations/Outcomes Progress Driver Links
Starting to show awareness of I notice objects (EAD: 4 months)
familiar objects and objects of I move my head to look for objects
1 interest of interest (Uw:TW: 8 months)
I gaze at objects to make a request
(CL:S: 1year)
Becoming familiar with their I point at objects that interest me
environment and starting to talk (UW:TW: 1 year 4 months) .
about familiar things within the I show S unders‘rlandlr.\g of my
2 T ir::/; r:orr\lmgn’r as I explore it (uw:tw:1
I am beginning to talk about
different things (cL:s: 2 years)
Starting to spot familiar objects in I spot familiar objects in pictures
pictures and books and using a (CL:U: 2years 4 months) _
3 range of words to talk about and I loo!< f:arefully at objects and notice
describe them detail in them (Uw:TW: 2 years 8 months)
I talk about different topics (c:s: 3
years)
Looking at pictures of local T recognise some local landmarks
landmarks - starting to talk about (OUARASS Sy et
places they recognise and places I talk about where T have been uw:pc:
4 h have bee 3 years 8 months) .
TAE n T can use a wide vocabulary that
reflects my experiences (cL:s: 4 years)
Able to compare, name and talk I can tell you something about a local
about features of a range of local landmark (uw:pc: 4 years 4 months)
5 landmarks I talk clearly with a maintained

theme (cL:s: 4 years 8 months)
I recognise and talk about local
landmarks (uw:pc: 5 years)

From a very young age children start fo show interest in familiar people and familiar
objects around them. They start to explore their environment and learn where things
belong. They start to recognise objects in pictures and places they have visited such as
supermarkets, shops and parks. They talk about places they have visited and can find
these places in pictures. They recognise and start fo name some local landmarks and start
to talk about similarities and differences between them.




YOUR COMMUNITY

To understand the roles of important people in the community

Steps Expectations/Outcomes Progress Driver Links
Starting to show awareness of others I am starting to show awareness
and responding to familiar people of other people (uw:pc: 4 months)

I am starting to show interest in
1 what others are doing ww:rc: 8
months)
T am happy when I see my familiar
carers (UW:PC: 1 year)
Becoming interested in what other people I recognise other children ww:pc: 1
are doing and starting to represent this year 4 months)
through play I am easily distracted by people
2 talking (siLA: 1 year 8 months)
I am starting to engage in pretend
play (uw:pc: 2 years)
Showing interest in people (both in person I am curious about other people in
and in books or pictures) and starting to pictures (UW:Pc: 2 years 4 months)
recognise that people are not all the same I talk about people who are not
3 pr'eSenT (CL:S: 2 years 8 months)
I am starting to recognise
similarities and differences in
people (uw:pc: 3 years)
Starting to talk about places they have I talk about important people (cu:s:
been and the people they have seen 3 years 4 months)
(doctor, dentist, supermarket, vets, cafe I am interested in different
4 etc.) occupations (UW:PC: 3 years 8 months)
I can use a wide vocabulary that
reflects my experiences (cL:s: 4
years)
Starting to talk about a range of people I observe differences and
and a range of occupations. Showing some similarities (UW:TW: 4 years 4 months)
understanding of the differences and I talk about the roles of people in
5 similarities between these roles the community (UW: Pc: 4 years 8 months)

I understand the roles of

important people in the community
(UW:PC: 5 years)

From a very young age children start to be aware of other people around them and start to show interest in
what they are doing. They quickly start to recognise and respond to familiar people. They observe what
other people are doing and start to copy them. As they gain confidence children start to respond to and talk
to people they may see in places such as shops or medical centres. They watch what these people do and
start to ask questions. Children learn that these people all have roles in society and they start to recognise

who people are and the roles that they play in society.




SCRIBE

To write my own name

Steps

Expectations/Outcomes

Progress Driver Links

Starting to show interest in different objects. Holding
objects in both hands and using different tools and
instruments to make marks.

I can reach for, touch and hold
objects (Pb: FM: 4 months)
T use a palmer grasp to hold

1 :
objects (Pb: FM : 8 months)
I can make marks on paper with
either hand: Pd: FM: 1 year)
Exploring different ways and means of making marks I use a cylindrical grasp to hold
§Trengfh and grip of mark m.ak.mg Too!s is starting to mark making tools (b: Fu : 1 year 4
improve and range of marks is increasing . . .
months) I enjoy making marks in
2 damp sand, paste or paint (°b: Fm:
1 year 8 months)
I can scribble with mark making
tools (PD: FM: 2 years)
Hand-eye coordination is developing and fine motor I am beginning to develop hand -
m.usdes are strengthening. Mar‘k-makmg tools are used eye coordination (°b: FM : 2 years 4
with more control and marks are becoming more . .
o months) I use a digital grasp to
individual .
3 hold mark making tools : w: 2
years 8 months)
I make marks from side to side
and up and down (L: W: 3 years )
The range of marks is increasing and there are changes I write my name using a
to the sha!:)e anc'i size of ‘rhe' marks. Letter for‘ma’non.s combination of lines, squiggles
are becoming evident and children start to want to write
. and curves L: w: 3 years 4 months)
their own name i )
I give meaning to the marks I
4 make (L: W: 3 years 8 months)
I canwrite the initial letter of
my hame (L: W: 4 years)
Children gain confidence in using a range of mark making I am beginning to write some
tools. Their control and coordination improves, allowing letters in My name (L: W: 4 years 4
5 them to accurately represent letters and words .
months) I can write my own name

(L: W: 4 years 8 months)

From a very young age children need lots and lots of opportunities to move around. They need to strengthen

their body, shoulders, arms, hands and fingers before they can start to write. They need to explore malleable
materials, o squeeze, stretch, flatten and roll dough, to thread and weave, scoop and pour and to make marks,
big and small, in sand, paste and paint.
Children need opportunities to write their name for a reason - on cards and on pictures - and they need lots of
opportunities to rehearse this skill. Recognising the importance of writing their name gives children a reason to
want to do it.




SCRIBE

To use text purposefully to communicate a message

Steps

Expectations/Outcomes

Progress Driver Links

Starting to show interest in different
objects. Holding objects in both hands and
using different tools and instruments to

I can reach for, touch and hold
objects (PD: MH: 4 months)
T use a palmer grasp to hold

1 make marks. objects (Pb: MH: 8 months)
I can make marks on paper with
either hand: (Pp: MH: 1 year)
Exploring different ways and means of I use a cylindrical grasp to hold
making marks mark making tools (Pd: MH: 1 year 4 months)
5 Strength and grip of mark making tools is I enjoy making marks in damp
starting to improve and range of marks is sand, paste or paint (Pb: MH: 1 year 8
increasing. months) I can scribble with mark
making tools (Pb: MH: 2 years)
Observing adults writing for a reason, using | I can watch an adult using writing
a range of pens and pencils, encourages tools (L: W: 2 years 4 months)
children to want to write too. Starting to I choose to use pencils and paper
3 give meaning to their marks - “this says .." (L: W: 2 years 8 months)
I can “read” what I have written
(L: W: 3 years)
Showing interest in print in books and in the | I show interest in letters and
environment, recognising some letters, words (L: W: 3 years 4 months)
watching adults write and starting to copy I observe written material in use
4 | some letters or letter shapes 15 Lk ST O LA )
I can copy writing patterns : w: 4
years)
Using writing in a variety of ways, writing I use text for a purpose (L: W: 4 years 4
across pages, in a list, on post-it notesasa | months)
5 reminder - recognising that print carries

meaning

From a very young age children need lots and lots of opportunities to move around. They need to strengthen
their body, shoulders, arms, hands and fingers before they can start to write. They need to explore
malleable materials, to squeeze, stretch, flatten and roll dough, to thread and weave, scoop and pour and to
make marks, big and small, in sand, paste and paint. Children need to see adults writing lists, letters, memos
and taking notes so that they learn writing is important - it communicates a message. Children need
opportunities to write for a reason. If there is a reason to write they will want to do it.




FOREST OUTDOOR SCHOOL
NATURAL - SCIENCE
To identify an aspect of the Natural World
(practical experience; link to Technology)

Steps | Expectations/Outcomes Progress Driver Links
Starting to show interest in what is * I move my head to follow a moving object
going on in the environment and (IUW:TW‘ 4 ’“‘;‘"”‘S) . don
starting to respond oL react when somgf ing suddenly

1 disappears from view (UW:TW: 8
months)
o I explore different textures (UW:Tw: 1
year)
To understand seasonal changes and * I like to go outside (UW:TW: 1 year 4 months)
weather conditions within the forest. * I show some understanding of my
2 environment (UW:TW: 1 year 8 months)
e T use all of my senses to explore
(UW:TW: 2 years)
To remember and talk about e I show interest in the natural world
significant events. (UW:TW: 2 years 4 months)
Showing interest in, and starting to o T am starting to talk about the natural
3 talk about, the natural world. world (UW:TW: 2 years 8 months)
(grow sunflower, observe Living Eqgs o I can tell you something about an animal
: (UW:TW: 3 years)
- egg and chick cycle)




Forest Outdoor School
ACTIVE - PHYSICAL
To use whole body movements to climb a tree
(practical experiences. Link Yo Natural)

Steps Expectations/Outcomes Progress Driver Links
To develop coordinated use of hands I can move my arms and legs with more
and feet control (PD - MH 4 months)
1 To strengthen grip I can reach for, touch and hold objects
(PD - FM 8 months)
I can pull myself to stand (PD - MH 12
Months)
To develop mobility skills and be able I can walk supported (PD - MH 1 year 4 months)
to walk independently T can walk independently (MH-PD 1
2 year 8 months)
I can walk up and down stairs (MH - PD 24
Months)
Increasing control in holding, using and I can climb up and down small equipment
manipulating tools and writing without assistance (PD - MH 2 years 4
equipment, e.g. charcoal. ?mhs) - i
3 To develop sense of balance (To can climb on a climbing Trame (P - MH

use a small climbing frame,
swing/climb on disk, foot holder climbing
rope)

2 years 8 months)

I can balance on stepping stones (PD - MH
3 years)




Forest Outdoor School
TEXT - LANGUAGE
To produce their own show showing knowledge of stories
(practical experiences, link with Arts Drama)

Steps Expectations/Outcomes Progress Driver Links

Recognising that they have a voice e I make quiet sounds when I am awake
and their voice can get a reaction (CL:S: 4 months) o

1 (Acknowledge r‘epeTiTive r‘hymes e I make sounds to show friendliness
and simple songs. Adult read - or annoyance (CL:s: 8 months)
That's not my... books and similar) e I show pleasure in babbling (cL:s: 1year)
Starting to use words to talk e I am trying to link sounds to objects
about different things (CL:S: 1year 4 months)
(learn actions/responses to simple * T amstarting to make up my own

2 songs i.e. Row, Row Your Boat, words (cL:s: 1 year 8 months)

e I am beginning to talk about

adult read 'Core texts', respond
different things (cL:s: 2 years)

to visual prompts from stories,
Discovery box)

Developing ideas and interests o I talk o myself as I play (cL:s: 2 years 4
and starting to share these o)
through words e I share my thoughts through talk

(CL:S: 2 years 8 months)

3 (Core texts, To use a variety of o I talk about different topics (cL:s: 3

information books for forest years)
identification Talking & Thinking
boxes, Helicopter Stories)




Forest Outdoor School
LANGUAGE

To produce their own ‘show’ demonstrating a knowledge of stories (further support)

steps

Recognises and responds to many familiar sounds, e.g., furning to a knock on the door, looking
at or going to the door Stop and turn when a familiar song is played or sung

Interact with books by pointing to things which interest

them Developing understanding of single words in context

e.g., cup, milk, Daddy

Responds to simple questions when in familiar context with a special person e.g., where's Mummy?
Where's your nose?

Uses sounds in play, e.g., brrrm

fora toy car Uses single words

Enjoys rhymes and demonstrates listening by trying to join in with actions or vocalisation
Uses pointing with eye gaze then fingers and hands to make a request and

share an interest Concentrate intently on an object or activity of own

choosing for short periods of time Identify an object when asked.
Selects a familiar object by name and find an object when asked
Understand simple senfences

Listens with interest to the noises adults make when they are

reading stories Sit for short periods of time and listen to

short stories with encouragement Pays attention fo own choice

of activity

Understand simple sentences. Uses simple sentences e.g.,

Mummy gone work Understand simple concepts e.g., big and

little

Begin to listen to a range of different stories with interest, has some favourite stories, rhymes,
songs, poems or jingles

Fill in the missing word or phrase in a known rhyme, story or game, e.g., Humpty Dumpty sat ona ...
Understand simple concepts e.g... fast, slow, good / bad.

Identifies action words by following simple instructions e.g., show me jumping.

Using hew words rapidly and using them within their speech
Adults emphasise tier 1 words

Enjoys rhythmic and musical activity with percussion instruments actions, rhymes and songs,
clapping along with the beat
and joining in with words of familiar songs and nursery rhymes.

Listens to others in one-to-one or small groups, when conversation

interests them. Begin to link words such as ‘and' and 'because’.

Begin to watch peers and adults make up their own simple stories following 'Helicopter Story’
approach.

Understands Who's that? , Who can? What's that? Where is?

Understand use of the objects shows understanding of prepositions.
Adults emphasise tier 2 words







Forest Outdoor School
UNITS - ENGINEERING
To measure wood and use tools to make an artefact
(practical experiences)
Steps Expectations/Outcomes Progress Driver Links
To explore wood in the environment I can hold an object in both hands (L-w
4 months)
T explore objects by shaking banging
1 and dropping them (UW - TNW 8 months)
T will try to stack 1 object on top of
another (M - SSM 1 year)
To develop motor skills in handling objects T use a cylindrical grasp to hold mark
(Use mallet and golf tees) making objects (L - W 1 year 4 months)
2 I can put objects in a container (PD - MH 1
year 8 months)
I scribble with mark making tools (PD -
FM 2 years)
To learn how to handle simple tools safely to T am beginning to develop hand/eye
effect changes to objects and materials e.g. a coordination (PD - FM 2 years 4 months)
peeler, knife, scissors, mallet, hammer. T can make snipping motions with
To model thinking and solve problems when scissors (PD - FM 2 years 8 months)
3 building using loose parts and natural resources I can select the right tool for a job and
(Use Montessori knives to chop vegetables in use it correctly (PD - FM 3 years)
home corner, outdoor, snack etc. Use hammer,
electric screwdriver, hack saw. Learn ‘tool talk'.
PVA experiences squeezy bottles)




Forest Outdoor School
RELATIONSHIPS - ACHIEVE

To visit the community and share random acts of kindness

Steps Expectations/Outcomes Progress Driver Links

To become aware of myself o T use my voice and facial
expressions to make contact with
people (PSED - MR 4 months)

1 e T amstarting to repeat actions
that get a positive response
from you (PSED - SS 8 months)

e T look at my reflection (UW -

e  PCC1year)

To show interests e T will choose my own toys (PSED -
To make a strong relationship with their key person. To S5 1year 4 months)
separate confidently from their parent/carer at the | ® I amsfarfingfo pointasa
2 | start of the session and become involved in their play. request (PSED - SR 1 year 8 months)
To use their key person as a 'secure base' throughout the | ¢ I like toshowyouwhat I have
session, 'touching base' as/when needed. done (PSED - S5 2 years)
To recognise self in floorbook
To express thoughts and opinions and express likes and e T have my own interests (PSED -
dislikes. SS2 years 4 months)
Names, understands and talks about a wide range of * Isharemy achievements with
3 feelings you (PSED - S52 years 8 months)
To take part in pretend play, communicating and * Tambeginning to show self-
negotiating with their friends. confidence (PSED - 55 3 years)

To recognise self and friends in floorbook

Responsive interactions from carers and practitioners help babies and young children to become confident
and keen communicators, who are able to express their needs, wants and interests freely. Children's
opinions and interests are reflected in planning and provision, and their voice made visible in floorbooks and
the environment. Resilience is fostered through celebrating both effort and success, and children are
encouraged to develop a growth mindset by recognising and reflecting positively on both their struggles and
achievements. Above all, children learn to view themselves as the confident, capable and unique learners
that they are.




Forest Outdoor School

Experience - TECHNOLOGY

To follow the fire rules and light thei
(practical experiences)

r own fire

Steps Expectations/Outcomes Progress Driver Links
Explore texture e Texplore objects using my
senses UW (TNW: 4 months)

1 e T explore different materials to
find out what they do (EAD: cm: 8
months)

e T enjoy messy play (EAD: CM: 1year)
Experiment with malleable/sensory + Texplore different textures with
materials (physically experience lots of :Z:ﬁ':“:)"ds e R (A e &

2 large scale sensory experiences. « I cansqueeze malleable materials in

Ie.rice, flour, foam, slime etc.)

my hands (PD: FM: 1 year 8 months)
I connect my movements to the marks
I make (PD: FM: 2 year)

Combine different materials and mix pre | *
measured materials, initially with
support. To use found materials to create
and invent musical instruments

(develop the skills to make simple
playdough)

T experiment with creating

texture EAD (EAD: CM: 2 year 4
months)

T can pour with control (PD: FM: 2 year
8 months)

T can select the right tool for a job
and use it correctly (PD: FM: 3 year)




Opportunities are created for the development of Spiritual, Moral, Social and Cultural Development through the
curriculum, particularly through Communication & Language, Understanding the World and PSED, and in other

SMSC DEVELOPMENT

How we promote Spiritual, Moral, Social & Cultural development in our School

wider school opportunities.

Spiritual Development

Our children will be given the opportunity to;

Use imagination and creativity in their learning

Foster emotional resilience and understanding and
expression of feelings

Develop capacity for critical and independent thought
Sustain self-esteem in learning experiences

Develop curiosity in their learning

Experience moments of stillness and reflection
Discuss beliefs, feelings, values and responses to
personal experiences

Reflect on, consider and celebrate the wonders and
mysteries of life

Foster an enjoyment and fascination in learning about
themselves, others and the world around them

Moral Development

Our children will be given the opportunity to;
® Recognise the unique value of each individual

e Listen and respond appropriately to the views of
others

e Take initiative and act responsibly with
consideration for others

e Develop and apply an understanding of right and
wrong in their school life and life outside school

Manage their own behaviour

Show respect for each other

Show respect for the environment
Understand the consequence of their actions

Make appropriate and informed decisions and
choices

® Gain the confidence to cope with setbacks and
learn from mistakes

Social Development

Our children will be given the opportunity to;

Develop an understanding of their individual and group
identity

Develop a positive self-image and an awareness of
their rights and responsibilities

Form and maintain worthwhile and satisfying
relationships

Learn to show friendly behaviour, cooperate and
collaborate with others, take turns and listen to
another viewpoint

Develop awareness of own feelings and the needs and
feelings of others

Learn strategies to resolve conflict and to compromise
Learn to be effective communicators (including the use
of augmentative systems)

Help others in school and the wider community
Develop personal qualities valued in society e.g.
honesty, consideration, independence and self-respect
Exercise leadership and responsibility

Take part in a range of activities requiring social skills

Cultural Development

Our children will be given the opportunity to;

e Develop an understanding of their own social and
cultural environment

e Learn about social and cultural differences within
their group and nursery

® Recognise the value and richness of cultural
diversity in Britain

® Begin to develop an understanding of Britain’s
local, European, national and global dimensions

® Respond positively to a range of artistic, sporting
and other cultural opportunities provided by the
school




Spiritual Development

Examples of how the curriculum supports this;

We celebrate different festivals and cultures,
ranging from our Christian festivals such as
Christmas and Easter, Saints day such as St. George,
Chinese New Year, the Hindu and Sikh festival of
Diwali and the Jewish Festival of Hanukkah. We
also adjust our plan to recognise the faiths and
cultures of children and families within the school
and community.

We set up ‘thinking’ spaces. Quiet areas that allow
children to have space and time. These contain a
range of books and resources.

Throughout the nursery is a range of range of
books reflecting different mindset, cultures, beliefs
and differences

The outdoor area and Forest school area allows
children to explore their unity with nature in an
atmosphere of acceptance, understanding and
freedom. Making emotional connections with
nature and learning. In fair weather many children
go ‘barefoot’ again supporting their well-being and
relaxation.

The curriculum is planned to support the long-term
mental health of our children; we aim to develop
strategies that will support the children in their next
stage of their educational journey and beyond.
Such as the promotion of ‘mind-set theory’, yoga
and self-regulation techniques. This encourages
children to ‘have a go’, risk take, have the ‘freedom
to learn’ whilst developing openness and a natural
zest for laughter and enjoyment. This builds
resilience, the ability to cope and possess
persistence.

The organisation of the day allows sharing of
experiences at group time, for children to develop
responsibility

The Sensory spaces offer an emotional haven
where children can learn to self-regulate.

A sense of the passing of time in relation to festival
seasons can be developed, and children can use all
of their senses when finding out about, and making
their own different festival foods, fabrics and
artefacts.

Many festivals are perfectly attuned to children’s
sense of wonder at the natural world, and their

Moral Development

Examples of how the curriculum supports this;

The school has three rules ‘Be Safe’, ‘Be
Respectful and ‘Be Responsible’. The
rules are linked to our restorative
scripts for supporting good behaviour.
Children quickly become aware we need
to be safe i.e. walking feet inside thank
you.

The school’s behaviour policy is
embedded in restorative practice.
Children are taught to reflect on the
consequences of their actions, how they
can seek resolution and how they can
alter their behaviour next time. With
the developmentally youngest children,
the adult models this key language and
supports the child to rectify and
develop strategies and skills to avoid
further conflict.

The children regularly discuss and have
modelled to them turn taking. They
vote on books at story time and songs
at singing; they are taught to respect
others choices when they differ from
their own.

The children regularly take part in
voluntary service and charitable giving.
They are supported to think about
others beyond their family circle who
might need practical or financial help.
We link this to cultural experiences,
such as, visiting elderly people and also
giving them harvest foods, giving poor
people Zakat-ul-Fitr (money) at Eid-ul-
Fitr, and helping Children in Need .
Listening to stories at festival time can
help children develop a sense of right
and wrong, as they retell and re-enact
the stories.

‘Inside Out’ characters Fear, Anger, Joy,
Sadness, and Disgust support the
children to recognise and manage
behavior. Emotional literacy is built in to
the curriculum with stories, Helicopter




need to be tranquil at times. Many stories told at
festival time emphasise a reverence for nature, for
example, the story of the early life of the Buddha at
Wesak. Such stories are ideal for giving children
opportunities to be “curious, enthusiastic, engaged
and tranquil, so developing a sense of inner-self and
peace”.

e Support and guidance is given to support nurture
and moral guidance. Circle time, snack, story time
and adult led group time are all used to promote
and model expectations and give children ‘scripts’.

e Knowledge of the world and science teaching gives
children the opportunity to focus on nature and the
natural world. The children observe the life cycle
of a butterfly, grow and care for seeds and plants
on the school allotment and take part in ecological
projects such as water preservation, recycling and
composting.

e Children in group time talk about similarities and
differences and life experiences. They compare
with each other, a ‘contrasting school’ and our
collaboration nursery schools.

In addition, on a daily basis activities and areas are
planned to promote

® (Quest for knowledge e (Critical thinkers and
& curiosity autonomous learners

e Awe and wonder e Positive self-image

e Search, question and e Photographs,

reflect artwork, artefacts

e Creative activities; e Bonding with parents
promoting Joy and e Environment spaces
wonder of art and e Sense of place
nature e Nurture groups

e Absorbed in play e Develop

e Joyous experience of responsibility
achievement, sense
of pride

e Immersive learning
opportunities

Oral, emotion sorting games and
feelings words.

The studio art area encourages children
to observe differences and similarities
and explores different artwork
important to different cultures. Rangoli
patterns, Mandala art, African
silhouettes, skin tones, hair colour.

In addition on a regular basis activities and
areas are planned to promote

Age appropriate responsibilities
Circle Time

Voice of the Child

Class Monitors

Singing in the local Community
Positive Behaviour

Charity appeals

Nurture groups-strong emphasis on
social and moral development




Social Development

Examples of how the curriculum supports this;

The school offers Forest school sessions, which take
place across the year.

Outdoor Learning curriculum places significant
emphasis on holistic development and have significant
benefits on personal and social wellbeing, as well as
providing incredible learning opportunities. These
include den making, bridge building, problem solving,
cooking and talking around the fire, art projects, rock
balancing, paddling and sand sculptures.

The children will take part in age related Sport sessions.

The school recognises that many of our children come
with limited experiences of life beyond the town. Using
projection and photography projects have allowed
children to stand next to Big Ben and hear the bells
chime, explore what a city or a desert looks like; step
on icebergs, dive into pools and even experience the
theatre. We recognise this is still 2nd hand but it does
become a part of a child’s experience. It also offers an
emotional haven where children can learn to self-
regulate.

We have an imaginative approach to helping children
experience festivals and celebrations that can support
their learning in many areas. By explaining to others
how they celebrate a festival or take partin a
celebration, a child’s self-confidence and self-esteem is
developed, and children’s awareness of, and respect
for, others’ beliefs is nurtured. We regularly share
special foods together, listen to music and dance.
Role-play is regularly used to teach stories.

We offer children the opportunity to share the joy of
others’ festivals and celebrations. We give children a
gateway into a world of mutual understanding and
shared human values. During circle time experiences
are shared, artefacts explored and images shown.
Parents are recognised as a child’s primary educator.
As such, we support parents by providing Home
Learning, which contains activities and task they can do
alongside their child. The tasks cover four key areas;
Family, Academic, Watch and listen and Community.
We also have ‘bags of support’; home learning bags
primarily aimed at supporting language and
communication. Children also regularly complete
‘random acts of kindness’

Children are aware of the nursery rules and become
‘helpers’ often supporting the younger children with
learning rules and ‘modelling’ the expected behavior.
Children can often be heard saying to each other ‘we
don’t do that because we need to keep safe’, or
‘walking feet inside’.

Cultural Development

Examples of how the curriculum supports this;

Each year the children create a family
tree giving identity and sense of
belonging. This is displayed throughout
the year.

The environment reflects different
cultures and beliefs. When a child from a
different culture attends the nursery, we
set up ‘cultural suitcases’. We engage
parents in this process. The suitcase
contains artefacts / objects that are
important to the child and family’s culture
and beliefs. This allows the child to
develop a sense of place, share the
objects with peers and incorporate them
into the environment for everyday play
and learning. Last year we had an
Indonesian family and a Chinese family.
We recognise that the town is
predominantly white British. We have a
successful partnership with a contrasting
Nursery school in Sheffield. This project
allows children to compare and recognise
differences in the area that they live and
cultural diversity.

Group times allow children to learn about
social and cultural differences within their
group and nursery; recognise the value
and richness of cultural diversity in
Britain. Children are introduced to
different dress, kitchen utensils etc.
Books exploring different cultures
including local history, faiths and
cultures.

Throughout the year, we have a range of
artistic and other cultural opportunities.
Such as artists, storytellers and
musicians. Children have access to music
and musical instruments.

We celebrate different festivals and
cultures in Nursery, ranging from our
Christian festivals such as Christmas and
Easter, Saints days such as St. George,
Chinese New Year, the Hindu and Sikh
festival of Diwali and the Jewish Festival
of Hanukkah.

We believe there are many benefits of
exploring the world’s festivals and
celebrations with young children.
Whether they relate to rites of passage,




Children are regularly given ‘jobs’ such as register,
taking messages and working in pairs.

Children are given ‘choices’ and asked to consider their
own and friend’s preferences.

For children in the early stages of communication
(often non-verbal) ‘intensive interactions’, intervention
and friendship groups are used to support, model and
teach the key skills.

Puppets are used to support social stories. Social
stories are taught.

Yoga, Mindfulness and Growth mindset strategies are
used to support attachment and emotional outbursts
allowing children to ‘reset’ appropriately, particularly
following conflict.

Restorative practice supports children with scripts and
managing behavior and conflict.

Through the summer holiday period the school
organises ‘out and about days’ and ‘Come & Play
sessions’

In addition, activities are planned, such as -

External school visits — examples include Memorial
Gardens, Local Park, Local shops, Museum, Emergency
Services station.

Internal school visits — police, lifeboat crew, local
councilors, Mayor, dentist, artists, sports coach, story
tellers, theatre, often focusing on up-holding rules and
democracy.

Transition visits to school — termly visit from the
receiving teacher and in summer term a program of
visits in timetables.

Charity support — Children in Need, Help the Aged,
Walk for Water, Diabetes Action, NSPCC

Extending community links — Intergenerational project,
visiting residential homes, cooking club, Baby & Toddler
group, Remembrance Sunday, Holiday community days
Sports days — obstacle race for charity, annual sports
day for parents,

the seasons, living things or revered
objects, they play a highly significant role
in the lives of many children worldwide,
as part of their developing life in the
family, community and wider society,
nurturing their sense of identity, values
and beliefs.

Another valuable lesson in this context is
that of voluntary service and charitable
giving — people thinking about others
outside of their family circle who might
need practical or financial help. This could
include visiting elderly people and also
giving them harvest foods, giving poor
people Zakat-ul-Fitr (money) at Eid-ul-Fitr,
and helping Children in Need and World
Down Syndrome Day.

Using the immersive space extracts from
ballets, opera and theatre productions
are shown.

In addition, on a regular basis activities and
areas are planned to promote

Creative context weeks — e.g. Kandinsky,
Hockney, Van Gogh, Andy Warhol, Andy
Goldsworthy

Visits within the local area - e.g. library,
lifeboat station, museum, Memorial
Gardens

Visiting Authors — Andy Dawson, Tracey
Savage

Musical performances — Zulu Nation,
Grace & Alex, Hull Mela, specialist music
teacher, Rock Band.

Cultural / Diversity days — India, Africa,
Hindu

Partnership with Nord University and Hull
University — Norwegian students, Chinese
students, research projects.




CULTURAL AND RELATIONSHIPS TEACHING

‘Children come first and everything we do must reflect that single goal’.

Term Culture Religion / Beliefs
Autumn 1 Harvest Diwali — Hindu & Sikh
Christianity — Christmas
Autumn 2 Hanukkah - Jewish
Spring 1 Chinese New Year Buddhist
. Christianity — Easter
Spring 2 Hindu - Holi
Summer 1 St George Day Ramadan — Islam, Muslim
Summer 2 Eid ul-Fitr — Islam, Muslim
Rasha Bandan - Hindu

The following are built into the school’s curriculum —

Families and people who care for me, caring friendships, respectful relationships, online relationships

and being safe.

e that families are important for children
growing up because they can give love,
security and stability.

e the characteristics of healthy family life,
commitment to each other, including in
times of difficulty, protection and care
for children and other family members,
the importance of spending time
together and sharing each other’s lives.

e that others’ families, either in school or
in the wider world, sometimes look
different from their family, but that they
should respect those differences and
know that other children’s families are
also characterised by love and care.

e that stable, caring relationships, which
may be of different types, are at the
heart of happy families, and are
important for children’s security as they
grow up.

e that marriage represents a formal and
legally recognised commitment of two
people to each other which is intended
to be lifelong.

e how to recognise if family relationships
are making them feel unhappy or

Area of . . .

. Curriculum intention How we teach
learning
Families and | By the end of the child’s nursery education The environment reflects different cultures
people who | they should have begun to develop an and beliefs. When a child from a different
care for me | understanding; culture attends the nursery we set up

‘cultural suitcases’ and invite parents in. We
engage parents in this process. The suitcase
contains artefacts / objects that are important
to the child and family’s culture and beliefs.
This allows the child to develop a sense of
place, share the objects with peers and
incorporate them into the environment for
everyday play and learning. Last year we had
an Indonesian family and a Chinese family this
year we have a family from Mexico.

The environment as part of core provision
contains artefacts, books and clothing linked
to a range of cultures and traditions.

Books; fiction and non-fiction are readily
available within the environment. These
reflect families from a range of cultures and
with disabilities and additional needs. Books
covering same sex relationships and non-
stereotyping books on occupations, heroes,
inspirational people through history and
family life are included in the offer. These
support tolerance and respect for differences.
‘Out and about’ sessions for parents take
place weekly through the holiday periods.
These are open to any parent from the
community. This allows a range of families to
come together for an enjoyable day.




unsafe, and how to seek help or advice
from others if needed.

Caring By the end of the child’s nursery education The school has three rules: 'Be Safe’, ‘Be
friendships | they should have begun to develop an Respectful’ and ‘Be Responsible’, these are
understanding; built into the curriculum and embedded in
everyday practice.

e how important friendships are in The school’s behaviour policy is embedded
making us feel happy and secure, and in restorative practice. Children are taught
how people choose and make friends. to reflect on the consequences of their

e the characteristics of friendships, actions, how they can seek resolution and
including mutual respect, truthfulness, how they can alter their behaviour next
trustworthiness, loyalty, kindness, time. With the developmentally youngest
generosity, trust, sharing interests and children the adult models this key language
experiences and support with problems and supports the child to rectify and
and difficulties. develop strategies and skills to avoid

e that healthy friendships are positive further conflict and ask for help and
and welcoming towards others, and do support.
not make others feel lonely or The children regularly discuss and have
excluded. modelled to them turn taking. They vote

e that most friendships have ups and on books at story time and songs at singing;
downs, and that these can often be they are taught to respect others choices
worked through so that the friendship when they differ from their own.
is repaired or even strengthened, and Outdoor Learning Curriculum places
that resorting to violence is never right. significant emphasis on holistic

e how to recognise who to trust and who development and have significant benefits
not to trust, how to judge when a on personal and social wellbeing.
friendship is making them feel unhappy The curriculum is planned to support the
or uncomfortable, managing conflict, long term mental health of our children; we
how to manage these situations and aim to develop strategies that will support
how to seek help or advice from the children in their next stage of their
others, if needed. educational journey and beyond. Such as

the promotion of ‘mind-set theory’, yoga
and self-regulation techniques.
Respectful By the end of the child’s nursery education Language is not a barrier to learning at the
relationship | they should have begun to develop an school, all key workers use PECS symbols,
s understanding; visual cues and signs to support children.

e the importance of respecting others,
even when they are very different from
them (for example, physically, in
character, personality or backgrounds),
or make different choices or have
different preferences or beliefs.

e practical steps they can take in a range
of different contexts to improve or
support respectful relationships.

e the conventions of courtesy and
manners.

This is also reflected in the environment.
Children often use the symbols to
communicate with others their needs and
wants.

We celebrate different festivals and
cultures, ranging from our Christian
festivals such as Christmas and Easter,
Saints day such as St. George, Chinese New
Year, the Hindu and Sikh festival of Diwali
and the Jewish Festival of Hanukkah. We
also adjust our plan to recognise the faiths




e theimportance of self-respect and how
this links to their own happiness.

e thatin school and in wider society they
can expect to be treated with respect
by others, and that in turn they should
show due respect to others, including
those in positions of authority.

e about different types of bullying and
how to get help.

e what a stereotype is, and how
stereotypes can be unfair, negative or
destructive.

e the importance of permission-seeking
and giving in relationships with friends,
peers and adults.

and cultures of children and families within

the school and community.

e We recognise that the town is
predominantly white British. We are
developing a successful partnership with a
contrasting school. This project allows
children to compare and recognise
differences in the area that they live and
cultural diversity.

e The children regularly take part in voluntary

service and charitable giving. They are

supported to think about others beyond
their family circle who might need practical
or financial help. We link this to cultural
experiences, such as visiting elderly people

and also giving them harvest foods, giving
poor people Zakat-ul-Fitr (money) at Eid-ul-
Fitr, and helping Children in Need.

e Through restorative practice and circle time
children are taught to reflect on the impact
of the language they use and how it makes
others feel. Adults model the language and
give prompts’ kind hands’ ‘use kind words’

etc.

e Adults model asking for consent. For
example when changing a child they will
ask to remove nappy / pants and wipe and
clean a child. The adult constantly talks

through what they are doing and why when

providing intimate care; respecting the

child’s choices, concerns and promoting the

child’s independence.

Online By the end of the child’s nursery education | e The school uses the developmentally
relationship | they should have begun to develop an appropriate teaching materials provided by
S understanding; childnet and the UK safer internet centre.

e that people sometimes behave
Internet differently online, including by The story of Smarty the Penguin is used to
safety and pretending to be someone they are explore
harms not. e pop ups and inappropriate pages

e that the same principles apply to online
relationships as to face-to-face
relationships, including the importance
of respect for others online including
when we are anonymous.

e the rules and principles for keeping
safe online, how to recognise risks,

e asking for help when online
e chat rooms, gaming and cyber bullying

other stories and materials used explore
SMART rules; safe, meet, accepting, reliable,
tell




harmful content and contact, and how
to report them.




Being safe

By the end of the child’s nursery education
they should have begun to develop an
understanding;

e what sorts of boundaries are
appropriate in friendships with peers
and others (including in a digital
context).

e about the concept of privacy and the
implications of it for both children and
adults; including that it is not always
right to keep secrets if they relate to
being safe.

e that each person’s body belongs to
them, and the differences between
appropriate and inappropriate or
unsafe physical, and other, contact.

e how to respond safely and
appropriately to adults they may
encounter (in all contexts, including
online) whom they do not know.

e how to recognise and report feelings of
being unsafe or feeling bad about any
adult.

e how to ask for advice or help for
themselves or others, and to keep
trying until they are heard.

e how to report concerns or abuse, and
the vocabulary and confidence needed
to do so.

e where to get advice e.g. family, school
and/or other sources.

e Children are taught to keep themselves

safe, recognise when they need to ask
for help and inform adults of their
worries. The curriculum incorporates;
home safety, NSPCC ‘Pants’ material,
Stranger danger, road safety, beach &
water safety.

e How to ask for help.
e Regular parent workshops are the

places that support parents to
understand their child’s learning, the
curriculum and staying safe topics.

e The NSPCC ‘pants’ and the schools

‘keep safe’ curriculum empowers
children to ‘say no’.

Life cycles
and human
life

Considering the age of the Nursery
children, sex education takes place as part
of the children’s ongoing questioning of
the world around them. IF children ask
about human life cycles and their
development, they will be answered
factually at a level appropriate to the
needs of the child.

By the end of the child’s nursery education
they should have begun to develop an
understanding.

e about life cycles ,plants and
humans

e Children are taught the scientific names
for body parts as part of the curriculum
and learning about their body

e Children will develop an awareness of
physical facts e.g. babies do grow into
mothers and may be breastfed, and the
feelings associated with growing up
happy, sad, love etc...

e Children have books available to them
to ensure no gender bias such as pink is
for boys.




e know the scientific anatomical
names for parts of the body

e Boys and girls will be equally
involved in any programmes and
encouraged to see both sexes as
potential ‘carers’.

Mental By the end of the child’s nursery education Children learn about different emotions
wellbeing they should have begun to develop an through puppets, circle time and
understanding; stories. The nursery has the ‘inside out’
e to be able to learn strategies to characters in the core provision so
help with self-control and begin to children can visualise emotions.
learn how to self-regulate Children learn about Growth Mindset
e to learn about ‘Growth Mindset’ through stories, teachers using
and to see difficulties and appropriate language e.g. let’'sdo a
challenges as learning tricky job and make our brains bigger
opportunities The children learn about self-regulation
e to have the opportunity to through learning about parts of the
participate in meditation and yoga brain e.g. reptilian brain
The children have opportunities for
mindful moments e.g. lying on the grass
and looking at the clouds
Opportunity to explore the sensory
room
Opportunity to participate in yoga,
dance and movement
Physical By the end of the child’s nursery education Children talk about how physical
health and they should have begun to develop an activity effects their body e.g.
fitness understanding; breathing, sweating etc...
e to learn physical activity is good for The children have the opportunity to
your health move in a range of ways with various
® opportunity to participate in a equipment e.g. bikes, ball, hoops
range if sporting activities The children have the opportunity to
play cricket and football
Healthy By the end of the child’s nursery education Children learn about healthy eating
eating they should have begun to develop an through snack time and the curriculum
understanding; Children have the opportunity to
e understand what a healthy diet is prepare and cook food e.g. bake a cake
® risk associated with unhealthy or bread in a group
eating e.g. tooth decay Children learn about where food comes
e how to prepare something to eat from through growing vegetables in the
e.g. preparing food with allotment
Montessori knives
Health and By the end of the child’s nursery education Children learn how to stay safe in the
prevention | they should have begun to develop an sun e.g. nursery provide sun hats

understanding;
o know about safe exposure to the
sun e.g. to know | need to wear a
hat and sunscreen when it is sunny

Children have spaces in nursery where
they can rest if they wish e.g. baskets
Children learn about dental health- visit
from the dentist




e itis important to sleep and rest

e dental hygiene

e personal hygiene and germs, the
importance of handwashing

Children learn about hand washing in
key groups

Basic first
aid

By the end of the child’s nursery education
they should have begun to develop an
understanding;
e how to call emergency services if
necessary
® basic first aid
e how to stay safe and use
equipment safely

Children learn about the emergency
services through visit days and the
staying safe curriculum

children learn how to ask for help if
they need it

Children learn how to use tools safely
through the Forest School tool talk
Children are taught how to stay safe
e.g. road safety




